














































2023 Analysis of Variance 
Whole School Cohort 

 
 

Reading  
Below 

 
At 

 
Above 

 
Total 

Total 
% at/above 

 
NZE 

at/above 

 
NZM 

at/above B G B G B G B G B  G  
Year 1 0 0 15 16 1 4 16 20 16/16 100% 20/20 100% 24/24 100% 4/4 100% 
Year 2 4 0 19 14 1 2 24 16 20/24 83% 16/16 100% 21/23 91% 12/14 86% 
Year 3 5 7 14 6 7 10 26 23 21/26 81% 16/23 70% 21/29 72% 9/11 82% 
Year 4 4 1 12 9 5 4 21 14 17/21 81% 13/14 93% 20/21 95% 9/12 75% 
Year 5 2 7 21 20 4 6 27 33 25/27 93% 26/33 79% 36/41 88% 12/14 86% 
Year 6 3 1 13 10 3 3 19 14 16/19 84% 13/14 93% 19/22 86% 5/6 83% 

 
 

Writing  
Below 

 
At 

 
Above 

 
Total 

Total 
% at/above 

 
NZE 

at/above 

 
NZM 

at/above B G B G B G B G B  G  
Year 1 - - 23 22 - 1 23 23 23/23 100% 23/23 100% 27/27 100% 9/9 100% 
Year 2 3 - 21 16 - - 24 16 21/24 86% 16/16 100% 21/23 91% 14/14 100% 
Year 3 7 4 15 16 4 3 26 23 19/26 73% 19/23 83% 21/28 75% 9/11 82% 
Year 4 4 2 17 10 - 2 21 14 17/21 81% 12/14 86% 19/21 90% 9/12 75% 
Year 5 7 7 17 21 3 5 27 33 20/27 74% 26/33 79% 34/41 83% 9/14 64% 
Year 6 13 2 6 8 - 4 19 14 6/19 32% 12/14 86% 11/22 50% 3/6 50% 

 
 

Maths  
Below 

 
At 

 
Above 

 
Total 

Total 
% at/above 

 
NZE 

at/above 

 
NZM 

at/above B G B G B G B G B  G  
Year 1 - - 22 21 1 2 23 23 23/23 100% 23/23 100% 28/28 100% 9/9 100% 
Year 2 - - 22 15 2 1 24 16 24/24 100% 16/16 100% 23/23 100% 14/14 100% 
Year 3 1 3 18 16 7 3 26 22 24/26 92% 19/22 86% 25/28 89% 10/10 100% 
Year 4 3 3 14 9 4 2 21 14 18/21 86% 11/14 79% 17/21 81% 10/12 83% 
Year 5 - 3 20 27 7 3 27 33 27/27 100% 30/33 91% 41/41 100% 12/14 86% 
Year 6 5 2 13 9 1 3 19 14 14/19 78% 12/14 86% 17/22 77% 4/6 67% 

 
 
Overall Student Achievement. 
Our success measure is a target of 85% at and above the individual child’s expected level at year end. This has 
remained a constant measurement point for us for 11 years. However, while we can look solely at pure statistics on a 
page, these numbers are children and so we consider the programming that has surrounded them this year that has 
impacted on their achievement levels, looking at trends and patterns to see if there are areas of concern, or where 
something different might need to be considered. 
 
There is a tail of underachievement. The student numbers schoolwide, achieving below what we would consider to 
be their expected curriculum level indicate a decrease in underachievement in the categories of writing and maths 
2022-2023 with a small increase in writing, of three children.  
The percentage change from 2022 to 2023 are as follows. 
 

 Reading 
10 % decrease 

Writing 
7% increase 

Maths 
47% decrease 

2022 38 46 38 
2023 34 49 20 

 
 
 
 



Reading 
Reading has seen the most significant change, across the board to student achievement in the year 1-2 area as 
compared to 2022 data, with 78% at/above in 2022 compared to 94% in 2023. It is in this area that pedagogical 
change has taken place over the preceding two years. Our year 2 data is strong. The four boys who are operating 
below their expected curriculum level have worked with the Resource Teacher Literacy across 2023 and will 
continue in 2024. There are two pockets of concern, particularly in girls’ data, at years three and five. The year 3 
group contains a significant number of neuro-diverse learners, both boys and girls, who continue to need significant 
support both internal and external in their learning programmes. The ‘structured literacy’ approach to reading, where 
a more formal, phonics-based structure is used in instruction, is now in full implementation and we must remain 
cognizant as to what bearing this has had on student achievement. Year 5 children will continue with a structured 
literacy approach in the Aoraki hub and staff will be receiving specific training in the Liz Kane method from the 
beginning of 2024. 
 
Writing 
The general data pattern established over a number of years of girls achieving at a higher rate than boys continues, 
with 74% boys overall achieving at/above and 87% girls. We have focused very heavily on reading and relied on the 
writing component of ‘structured literacy’ to be the writing programme for the children in the junior/middle school. The 
pockets of concern for 2023 are boys’ year 3 (refer to previous comments above) and year 5 as well as girls’ year 5. 
Given the softening of achievement levels as we move across the school and the continuing difference between boys’ 
and girls’ achievement, the jury remains out on whether we have the right approach to teaching writing, particularly in 
the senior school. Reflection by staff suggests that greater scaffolding and more in-depth focus on specific genre may 
be needed as part of the senior school writing programme. Critical components, such as writing for meaning and 
purpose and different non-fiction genres, all of which are critical to the success of boys writing may need to become a 
significant focus in teaching and learning, giving emphasis to the why of writing and the development of a sense of 
purpose. Moderation across hubs is to be a focus in 2024, so that assessment decisions align. 
 
Mathematics 
Over the previous four years we have concentrated significantly on the Developing Mathematical Inquiry 
Communities (DMIC) programme, which research has suggested should be of significant benefit to Pasifika and 
Maori students. Our school developed Maths Boat programme, has focussed for a number of years on numeracy, 
being a self-paced and visible model of learning for children and parents. 2023 data indicates a significant increase 
across the board in achievement and an 17% increase in Maori student achievement. Boys continue to achieve at a 
higher rate than girls though it is statistically small. 
 
 
Maori Student Achievement 
61 children (24%) of our assessed student population are acknowledged by their parents as identifying as Maori. This 
is an increase on previous years. 
 
Maori student achievement has shown a pleasing overall uptick in attainment as compared to 2022. Mathematics is 
an area of outstanding achievement for M ori students with a significant increase in achievement levels as compared 
to 2022. Comparatively achievement rates are on a par as compared to NZE and in writing and mathematics exceed 
NZE rates of achievement. 
 
Schoolwide analysis would suggest that there is no one group where underachievement is an area of significant 
concern, overall, it is a trend of children achieving well with small numbers of children who will form parts of target 
groups in 2024. 
 

 
% At/Above 

Reading Writing Math’s 
M NZE M NZE M NZE 

2021 89 92 85 81 88 86 
2022 85 82 71 82 78 84 
2023 85 87 82 79 91 89 

 

Our work in 2023 looking at developing an assessment system that recognises cultural responsiveness will need to be 
geared towards not only recognising and addressing issues of equity, but we will need to be very mindful of the issue 
of consistency, not just within hubs but more especially between. 



 
 
Looking to 2024 
Literacy and Communication, and Mathematics and Statistics continue under the curriculum refresh umbrella this 
year. It will be interesting to see what changes are to be made to the pedagogical approaches (Common Practice 
Model) around delivery and assessment and whether or not we would expect to see a corresponding increase in 
overall student achievement data through these changes.  
The overall picture of student achievement school wide is generally pleasing. There are specific pockets in reading 
and writing that require ongoing monitoring. In particular year 3 and 5 girls reading and years 3 and 5 boys writing 
and year 5 girls writing.  Individual children will continue to be targets in the hubs and reported on by hub leaders. 
Writing assessment in the year 5-6 area will need to be a focus, particularly in moderation with the other learning 
hubs so that we have consistency of practice as to what a particular level of writing consists of. This is a critical piece 
of work. 
 
In 2024 we plan to: 

Work with a number of our Kahui Ako schools on professional learning and development, developing culturally 
responsive and relational pedagogies which should enhance our delivery of curriculum particularly to Maori 
students. 
Have two staff training in the accelerated Math’s programme ALiM. The learnings from this are directly applicable 
to the literacy areas. 
Provide significant professional development for staff in structured literacy and develop schoolwide cohesion and 
consistency in the delivery and assessments in this area. 
Work with a pld provider in the development of a culturally responsive assessment lens schoolwide. 
Continue with the identification and reporting of hub target children as a component of our teaching and learning 
management process. 
Collect and robustly analyse data from each hub. This allows the progress of each individual child to be tracked 
and tiered interventions put in place in a timely manner. 
Continue to seek community input into the redevelopment of our school curriculum so that it reflects what all of 
our community believe to be the best outcomes for the children at Port Ahuriri School. 
Work as a staff utilizing the skills and resources of our in-house within-school Kahui Ako teachers, as well as staff 
training in ALiM, in the implementation and change to the literacy and mathematics curricula. 

 

Integrated Curriculum 
We implement an Integrated Curriculum that caters for all non-core subjects, ensuring coverage over a designated 
cycle. 
We implement a learning pedagogy that reflects the ‘effective pedagogy’ requirements of the national curriculum 
and to ensure that this pedagogy is consistent throughout the school. 
Have we met our obligations?    Yes / No 

 
Our Objectives: 

To implement our integrated curriculum as per the school curriculum document. 
To implement learning and teaching as inquiry processes school wide. 
Have we met our objectives?    Yes / No 

 
Effectiveness: 

Were our efforts effective this year?  Yes / No 
 
Comment 

Poipoi Hub continue to refine Takaro time throughout 2023. Our school values have continued to be 
incorporated and we are in the process of reviewing what we are doing and how we can further incorporate all 
learning areas into our programme. 
DIMIC has continued within all hubs. Each hub has developed their programmes to be a mix of number 
knowledge and application in mathematical stories.  We continue to see some of the dispositions and skills that 
are taught through DMIC being taught in other curriculum areas. These are key skills in cooperative teaching 
and learning and important skills for our tamariki. Maths is also integrated into other learning areas, such as 
visual art, science and technology. This shows our tamariki how maths is everywhere. 



The school values and key competencies are always at the forefront of everything we do. The values are 
referred to continuously and taught through many different avenues. Each hub reviews the behaviour data from 
Hero entries and uses the data to set learning intentions that address the social needs for the tamariki in the 
hub. A plan is then developed to address the behavioural /social needs of each hub. Each hub reinforces their 
values throughout their learning. 
Shared planning and community involvement in children’s learning continue to be a strength of our approach. 
Planning is collaborative and is implemented throughout the classrooms to allow for teachers and students to 
follow their interests. At the beginning of each year, we look at our topics for each term and ensure they reflect 
our local curriculum, our curriculum priorities, and our school values. 
We have continued to explore the Aotearoa New Zealand History (ANZH) strand through our study of 
Mataruahou. This has led to us refining our school pepeha to reflect the landmarks around us that are important 
to us. We were fortunate to have Tipene Cottrell work with us to share his knowledge and expand ours. Each 
hub has visited Te Whare o Karetoki (Sturms Gully) and walked up to the lookout. We also visited the 
Centennial Gardens. These visits have prompted a lot of learning back at school. Next year we plan to look into 
Tutaekuri and Otatara Pa, which feature in our school pepeha. 
We have visited our Marae: Pukemokimoki. We changed our approach this year visiting over three days as hubs 
and spent longer at the marae enjoying, learning and connecting. We invited Marae kaumatua into our school to 
work with staff and students on Marae tikanga and history.   
We have explored our cultures that make up the diversity of our school. Cultural investigations have had us 
looking at the cultures within each class and gathering understanding of the differences within language, 
traditions, customs, food etc. This has had the effect of allowing us to make powerful connections by asking the 
parents and community to help us learn about who is in our school whanau and what links they have to other 
countries). 
We have had two whanau hui across the year and consulted widely on school reporting, the Health and Physical 
Education curriculum as well as our 2024-25 Strategic Planning. We have also held parent information evenings 
on literacy developments across Poipoi and Piki. 
Throughout the year we also have had external visitors delivering programmes such as Dog Safety, Concussion 
Wise, Firewise, Surf to School, Art Therapy, I am Hope, and Epilepsy training.  
We have participated widely in external sports training with; netball skills, PAL’s training with SportHB, rugby 
skills, Olympic ambassador visits and gym festivals. These support our health and wellbeing curriculum. 
External music tuition has been a feature along with a programme of school based ukelele tuition, and 
significant singing and kapa haka opportunities for the school. Kapa haka has been a standout success this year 
with over 90 children being regular participants.   
Further arts-based activities have been our school organising Edible arts show for other schools, our Matariki 
evening, author and artist visits and visiting drama group lessons. 
Other events supporting our students and community across different hubs have been the senior school camp, 
Grandparents day as well as participation in Shake Out. 

 
Topics covered this year: 

Celebrating our local environment - Ko Mataruahou te maunga 
Creating a hub culture of respect, kindness and learning 
Creative Me our arts focus 
Telling stories and purakau through reading fiction, writing narratives, plays, poetry, music, dance and drama. 
Ko wai au our cultural focus 
STEM 

 
 
 
 
 

 

 

 

 



 

2023 Target Groups. 
2023 saw each hub looking at the children across their hubs and determining the individuals’ targeted needs. This has 
enabled a greater focus on each child on a constant and consistent basis across the year with all teachers within the 
hub being responsible for these children and their progress. 
 

Poipoi 2023 B G Curriculum
Area

Why We Chose These Children.

13-year twos 9 4 Literacy We noticed these students last year with our data who were struggling to 
progress in their literacy. 
Students are expected to be working within a set 5 level by the end of the year

Our plan to accelerate learning for these children is:
We will have four structured literacy lessons with our students. 
We use Friday as an extra literacy lesson for these students (this will be run by the teacher) 
Teacher Aide will have speed games ready for these students to do just before morning tea from Monday to Thursday 

How we will track these children:
We will use Sunshine reading assessment which will align with our school expectations.  
Phonological test to gage their writing (spelling knowledge) beginning of intervention and then mid-end of term two. 
Writing sample taken from the beginning of the term and then a writing sample taken at the end of the term. This mahi will 
demonstrate independent sentence/s and dedicated sentences 

We predict that:
All students will progress at least one set. 
Progress in their confidence. 
To read a book with their sound knowledge. 
Be able to use reading strategies such as blending confidently to read. 

End of Year Summary
We identified 13 students at the beginning of the year who were below in reading. As a result of the interventions that have taken 
place, we have had nine of these students reach their year two level for reading. Four students continue to be below in this area.  
However, all students have made progress across the year, within their sphere of work. 
The Resource Teacher of Literacy (RTLit) has had regular weekly sessions to assist the progress of these students. She has also 
observed the teachers and given them professional development with literacy knowledge from the Institute for Multi-Sensory 
Structured Language Education (IMSLE), various decodable resources as well as manipulative resources to upskill their teaching.  
Using the literacy assessment from Little Literacy Learners, results show that all students have progressed in all areas. They have 
increased their grapheme to phoneme knowledge, spelling pattern knowledge, blending consonants together and applying this to 
reading texts.  
For the students who are below, the next step is to increase their spelling knowledge by learning about the silent e, controlled r (or, ar, 
er) and being able to apply this to text without teacher support. These students will continue to have RTLit assistance in 2024 
continuing the teacher’s connection and experience with these students.  

 

Piki 2023 B G Curriculum
Area

Why We Chose These Children. 

Nine year three students, three 
girls and six boys. 

6 3 Writing Their letter sound combinations are not secure. They lack confidence in 
their ability. They are not transferring their phonics knowledge 
automatically into their independent writing. They are still relying on adult 
confirmation/assurance.  
All students have been taught with the structured literacy approach last 
year and will continue to this year. 

Our plan to accelerate learning for these children is: 
Through the Structured Literacy approach where students are taught daily in small groups following the scope and 
sequence of phonetic sounds. 
Exploring online apps focusing on phonetic knowledge, i.e. Lexia. 



Daily writing practice. 
Using Lego therapy groups for selected children. We will provide as many of our target children this opportunity as possible 
as it helps them focus, practise active listening and communicate effectively.  

How we will track these children: 
Pseudoword each term. 
Heart word test each term. 
Structured literacy set. 
Highlighted writing Literacy Learning Progression. 

We predict that:  
These children will learn and retain the sounds learnt through the scope (following the order of sets) and sequence (learning 
the sounds in each set-in order).  
The children's current pseudoword scores range from 31 to 38 (out of 42) This score reflects their consonant sounds, short 
vowels, consonant blends and digraphs knowledge and use). The test goes to a total of 79 which includes long vowels (next 
step once a score of 40 is reached, at which time the remaining words will be tested).  
The children are all currently working on Set 4-5 in Structured Literacy 
By the end of term two we are confident that the children’s progress will be accelerated by at least 1 set (reading and 
writing) and a pseudoword score of 40. 

End of Year Summary 
 

Student Term 1 Term 4  
 

Comment 
Student Curriculum 

Level 
OTJ Curriculum 

Level 
OTJ 

Girl Y3 1.2 Below 2.1 At Accelerated progress. 

Girl Y3 1.2 Below 2.1 At Accelerated progress. 

Boy Y3 1.2 Below 2.1 At Accelerated progress. 

Girl Y3 1.3 Below 1.4 Below Below in all curriculum areas. Closely monitored by the teacher. Part of an T4 
intervention group with Nicole. Will refer to RTLB in 2024 for more support. 

Boy Y3 1.2 Below 1.4 Below Absences impact continuity in learning. Closely monitored by the teacher. Part of 
a T4 intervention group with Nicole. 

Boy Y3 1.3 Below 1.4 Below Closely monitored by the teacher. Part of an T4 intervention group with Nicole. 
Possible target group in 2024. 

Boy Y3 1.3 Below 1.4 Below Closely monitored by the teacher. Part of an T4 intervention group with Nicole. 
Possible target group in 2024. 

 
Of the original nine students, two students were on the cusp of achieving their expected curriculum level and were included for close 
monitoring. They were removed from the target group in term three, due to their secure progress. At year end, two girls and three 
boys are at their expected level for writing and three boys, and one girl are achieving below.  
Individual assessments show progress in heart word knowledge, phoneme and grapheme knowledge, and their use when spelling 
words. Other aspects of handwriting fluency, sentence structure, grammar, and punctuation have increased during the year. Final 
pseudoword results show all nine students have increased their phonemic knowledge results to be in line with their peers.  
 
All these students remain in the Piki hub in 2024. As we are in a collaborative space, all three teachers and teacher aide are aware of 
the needs of these students. For the students who remain below their expected level we will begin interventions early term one. One 
of these students is on the cusp and we expect him to attain his expected level with close monitoring and support. For two students 
we are looking into Resource Teacher Learning and Behaviour (RTLB) referrals as they have greater global needs than just writing. 
Our data shows our intervention programmes have had a positive impact on student achievement levels. We have had expert support 
from RTLB who have helped us develop effective strategies and programmes and for our priority learners. We identified our learners 
needing extra support early in the year and worked closely with each other to provide the best learning possible for all our hub. 
The level of confidence and participation, of the target students, has increased throughout the year due to the structure and scope of 
the structured literacy practice. They are articulating sounds, find comfort in the predictability of their lesson structure and support 
each other with their attempts. The 2024 goal for this group is to continue to develop phonemic knowledge and apply it into their daily 
writing. 
  



Montessori 2023 B G Curriculum 
Area 

Why We Chose These Children. 

Three students below in writing.  2  1  Writing  These students are working just below in writing. The area of concern is 
spelling and unpacking their ideas, writing for an audience. 

Our plan to accelerate learning for these children is: 
To meet with these students regularly, small group writing tasks exploring different genres, weekly spelling words and 
activities.   

How we will track these children: 
Pseudoword test  
Snapshot of their writing beginning and end of the term  
Heart words- code test  
Daily writing  
Essential word lists  

We predict that: 
With directed small group teaching, spelling will increase, making their writing sound more exciting to read.  

End of Year Summary 
We completed the year with only two of these students remaining in the class. Both students are achieving well and are achieving at 
the expected curriculum level in writing.  With the increased ability in reading and having structured literacy lessons daily their writing 
is more interesting to read. They have both increased their spelling and increased their word bank. They both have begun extending 
their sentences with some grammar and punctuation. Both students have increased their structured literacy level this term. They have 
both begun list two heart words. Both of these students have had daily Lexia time. Lexia is a digital curriculum solution founded upon 
structured literacy, the application of the science of reading into practical classroom instruction.  

 

Aoraki 2023 B G Curriculum 
Area 

Why We Chose These Children. 

Two year 5 boys, two year 5 
girls and one year six boy.  

3 
  

2  Writing These children are historically on the cusp for appropriate curriculum level 
achievement. 

Our plan to accelerate learning for these children is: 
Specific weekly timetabled and teacher guided small group instruction that is beyond the normal literacy teaching: 

Teacher led structured literacy groups. 
Reading Stamina group for reading and writing with teacher aide. 
Specific conferencing around the writing process 
Extra independent writing practise  

How we will track these children: 
Writing samples - taken from writing books 
Conferencing notes 
Pseudo Word Testing  

We predict that: 
This group of tamariki, who sit on the cusp of the At/Below expectation for their year level, will: 
Have a greater understanding of the writing process. 
Make progress to meet the expectation of their current year level.  

End of Year Summary 
This group of five children have made accelerated progress and are now working within the expected curriculum achievement level in 
writing for their year level. Their hard work, excellent focus and work habits through small group instruction and dedicated mileage, 
and through small explicit tweaks of the writing process has ensured they have made significant progress in structured literacy - 
spelling patterns and rules and handwriting. The year 5 students from this group will continue to be monitored. With the continuation 
of structured literacy intervention, where needed, handwriting and regular conferencing throughout the writing process in 2024, will 
ensure that this group have the routines, knowledge and fluency required for writing at curriculum level 3.  

 



2022 – 2025 Strategic Plan 
2023 Success Metrics 
End of Year Review 

o
o
o



Port Ahuriri School 
Statement on Giving Effect to Te Tiriti o Waitangi. 
 
At Port Ahuriri School we recognise and acknowledge Te Tiriti o Waitangi as a vital and enduring covenant that 
underpins the cultural foundation of Aotearoa New Zealand. We are committed to giving effect to Te Tiriti o 
Waitangi in al aspects of our school community, fostering a partnership that upholds the principles or partnership, 
participation and protection. 
 
Whanaungatanga 
We actively seek to build meaningful partnerships. This involves consulting with stakeholders, valuing their 
perspectives and incorporating M ori knowledge, language abd culture into our curriculum and daily practices. 
 
Participation 
We are committed to ensuring that M ori students, wh nau and staff have equal opportunities to participate and 
succeed in all aspects of school life. This includes providing a culturally responsive and inclusive learning 
environment that recognises and celebrates the unique identity of each individual. 
 
Protection 
We acknowledge our responsibility as kaitiaki of the environment, ensuring that our actions promote the cultural 
heritage of Aotearoa. This involves integrating practices that reflect M ori perspectives on guardianship and 
sustainability. 
 
To give effect to Te Tiriti o Waitangi, Port Ahuriri School have: 

Engaged in professional development for staff to enhance cultural competence and understanding of Te 
Tiriti o Waitangi. 
Incorporated M ori perspectives, histories and language across the curriculum. 
Encouraged and supported the use of Te Reo M ori within the school community. 
Actively involved M ori students and wh nau in decision making processes. 
Fostered relationships with local hapu, seeking guidance on matters affecting the school. 

 
Through these commitments, Port Ahuriri School strives to create an inclusive, culturally rich and respectful 
learning environment that reflects the principles of Te Tiriti o Waitangi. 
 

 


